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7. Evidence and Actions 

The evidence base suggests that... We act on this by... 

1.    skills are not domain transferable: analysis 
in science is different to analysis in English. 

AND 

2.    that skills are better understood and 
ŘƛǎŎǳǎǎŜŘ ŀǎ ΨǇǊƻŎŜŘǳǊŀƭ ƪƴƻǿƭŜŘƎŜΩΦ 

AND 

3.    that deliberate practice is the most 
effective and efficient way to automate 
certain procedures. 

a) teaching substantive knowledge first, and ensuring that 
teaching affords plenty of opportunities to apply it. 

b) avoiding the notion of skills lessons. 

c) recognising that we can only think critically about 
something that we know, and this looks different in 
each discipline. 

d) ensuring that teaching prioritises live modelling and 
explicit teaching of procedures, enabling consistent, 
deliberate practice. 

4.    novices learn best from experts and that 
classrooms are domains in which the 
expert/novice distinction is particularly 
pronounced.  

AND 

5.   that novices learn better from explicit 
teaching and, in many cases, direct 
instruction. Therefore, inquiry or 
discovery-based learning is used sparingly, 
and only when pupils have acquired a 
sound knowledge-base. 

a) ensuring that pupils are taught by subject specialists 
who prioritise the development of their subject 
knowledge. 

b) 
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Figure 1: Rosenshine’s Principles of Instruction 
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9. DRET teaching and learning reading list 

Core  

The following three article will go some way to helping you understand why the trust has decided to move 
towards a knowledge rich curriculum and why we are having a focus on the putting the teacher back on the 
pedestal.   

D., E., 2016. Why Knowledge Matters: Rescuing Our Children From Failed Educational Theories. Harvard 
Education Press, Chapter 2 

Putting Students on the Path to Learning: The Case for Fully Guided Instruction, Clark, Richard E.; Kirschner, Paul 
A.; Sweller, John, American Educator, v36 n1 p6-11 Spring 2012 (link)  

Rosenshine, B. (2012) Principles of Instruction. American Educator. Spring 2012. (Link) 

Knowledge retrieval: 

Core Text 

Dunlosky, J. (2013) Strengthening the pupil toolbox: Study strategies to boost learning. American 
Educator, 37(3): 12-21. (link)  

Rosenshine, B. (2012) Principles of Instruction. American Educator. Spring 2012. (Link) 

Wider reading 

Willingham, D. T. (2002) !ƭƭƻŎŀǘƛƴƎ tǳǇƛƭ {ǘǳŘȅ ¢ƛƳŜέ aŀǎǎŜŘέ ǾŜǊǎǳǎέ 5ƛǎǘǊƛōǳǘŜŘέ tǊŀŎǘƛŎŜ. American 
Educator, 26(2): 37-39. (Link) 

Sumeracki, M. & Weinstein, Y. (2018) Optimising learning using retrieval practice. Impact. 2. (Link). 

Roediger III, H. L., Putnam, A. L., & Smith, M. A. (2011). 1 Ten Benefits of Testing and Their Applications to 
Educational Practice. Psychology of Learning and Motivation-Advances in Research and Theory, 55, 1. (Link) 

https://www.aft.org/sites/default/files/periodicals/Clark.pdf
https://ambition.instructure.com/courses/181/files/1700/download?wrap=1
https://tlorg.sharepoint.com/faculty---shared--p-/Shared%20Documents/Forms/AllItems.aspx?id=%2Ffaculty---shared--p-%2FShared%20Documents%2FMasters%2FMasters%20Website%2FConsolidation%20Resources%2FDunlosky%20J%20(2013)%20Strengthening%20the%20student%20toolbox.pdf&parent=%2Ffaculty---shared--p-%2FShared%20Documents%2FMasters%2FMasters%20Website%2FConsolidation%20Resources&embed=%7B%22o%22%3A%22https%3A%2F%2Ftlorg.sharepoint.com%22%2C%22id%22%3A%224ffaf20d-ef5d-4a92-a537-ac1ee51bfc1d%22%2C%22af%22%3Atrue%7D
https://eric.ed.gov/?id=EJ1021069
https://ambition.instructure.com/courses/181/files/1700/download?wrap=1
http://www.aft.org/periodical/american-educator/summer-2002/ask-cognitive-scientist
http://www.aft.org/periodical/american-educator/summer-2002/ask-cognitive-scientist
https://impact.chartered.college/article/sumeracki-weinstein-optimising-learning-retrieval-practice/
https://impact.chartered.college/article/sumeracki-weinstein-optimising-learning-retrieval-practice/
http://psych.wustl.edu/memory/Roddy%20article%20PDF%27s/BC_Roediger%20et%20al%20(2011)_PLM.pdf
http://psych.wustl.edu/memory/Roddy%20article%20PDF%27s/BC_Roediger%20et%20al%20(2011)_PLM.pdf
http://psych.wustl.edu/memory/Roddy%20article%20PDF%27s/BC_Roediger%20et%20al%20(2011)_PLM.pdf
https://ase.tufts.edu/psychology/caml/sites/all/themes/asbase/assets/documents/smithFloerkeThomas2016.pdf
https://ase.tufts.edu/psychology/caml/sites/all/themes/asbase/assets/documents/smithFloerkeThomas2016.pdf
https://ambition.instructure.com/courses/181/files/1700/download?wrap=1
https://www.aft.org/sites/default/files/periodicals/Clark.pdf
https://files.eric.ed.gov/fulltext/ED498555.pdf
https://www.mrc-cbu.cam.ac.uk/wp-content/uploads/2013/01/WM-classroom-guide.pdf


https://www.cese.nsw.gov.au/images/stories/PDF/cognitive-load-theory-VR_AA3.pdf
https://www.cese.nsw.gov.au/images/stories/PDF/Cognitive_load_theory_practice_guide_AA.pdf
https://masters.ift.education/wp-content/uploads/2019/01/1-Cognitive-Load-Theory-and-its-application-in-the-classroom.pdf
https://ambition.instructure.com/courses/181/files/1700/download?wrap=1
https://www.cese.nsw.gov.au/images/stories/PDF/cognitive-load-theory-VR_AA3.pdf
https://www.cese.nsw.gov.au/images/stories/PDF/Cognitive_load_theory_practice_guide_AA.pdf
https://ambition.instructure.com/courses/181/files/1700/download?wrap=1
http://discovery.ucl.ac.uk/1507217/1/Wiliam2011What2.pdf
http://myweb.fsu.edu/vshute/pdf/shute%202008_b.pdf
http://myweb.fsu.edu/vshute/pdf/shute%202008_b.pdf


 


